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ABSTRACT 

 

This study investigated the Application of Short-term memory in the process of 

Interpreting, intended for the students of English Department, Hanoi University of 

Foreign Studies(HUFS) from the viewpoint of a forth year student of English 

Department, HUFS. The paper aims at analyzing the benefits of using short-term 

memory for the purpose of effective interpreting study and more importantly, 

suggesting how to improve short-term memory in interpreting.  

In achieving these aims, the paper surveys the current situation of applying short-term 

memory in interpreting process. From received results, the paper argues the most 

practical implications for students, teachers and the library of HUFS with an aim to 

bettering the use of the short-term memory in study and practice of interpreting skill. 
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CHAPTER I: INTRODUCTION 
1.1 Background to the study 
Memory is one of the major elements affecting the process of storing and conveying 

information. Lack of mnemonic capacities may prevent people from getting access to 

sources of information quickly and exactly. However, due to the brain formation, 

human cannot remember everything they have heard or read which is likely to be too 

complicated or not necessary for a long-term use. In this approach, the role of short-

term memory is demonstrated and amplified to encourage the best use of memory. 

Short-term memory is present not only as a need but also as a must for academic 

learners in general and students of language studies in particular. 

The target set by English Department is to produce proficient translators and 

interpreters after four years of academic training. Therefore, translation and 

interpretation are regarded as the most essential and principal skills that students 

should acquire. Because of the limited teaching periods provided in curriculum and 

students’ motivation, it is absolutely necessary to take up short-term memory training 

of interpretation skill. 

Under the condition of communication demands, interpreting becomes an important 

requirement in most of activities. The two main types of interpreting: consecutive 

interpreting and simultaneous interpreting both need a very short while to understand 

provided information, rearrange materials and render into target language. Needless to 

say, only by taking advantages of short-term memory can interpreters fulfill their task. 

Many interpreters can aware the role of short-term memory in interpreting, however, 

some of them are able to use it effectively. Young interpreters at entry levels, in fact, 

often find it difficult to address memory problems in practice. A question is raised for 

the better application of short - term memory in interpreting. 

“Inability to store a certain amount of information for a short time leads the interpreter 

to inaccurately turn the source story into another language” (Carroll, 2005). How to 

make the best use of short - term memory to facilitate language learning is an issue 

considered in many eloquent articles and publications. 

    -1- 



In the process of interpretation learning, recognizing the usefulness of short - term 

memory as a tool to enhance the language acquisition and the challenges posed to my 

peer learners of utilizing this helpful tool, I strongly desire to help the students in 

English Department in exploiting more techniques from short - term memory. 

Therefore, this thesis was conducted to evaluate the importance of short - term 

memory as a coping tactic in interpretation. Besides, I also want to investigate the 

current situation of applying short - term memory in the process of interpreting study 

and difficulties English students may encounter when applying short - term memory . 

Hence, a number of practical implications are given for students, teachers and library 

of HUFS and a list of basic and advanced techniques are presented with an aim to 

helping English students achieve the highest efficiency of exploiting short - term 

memory for learning purposes. 

Although much has been written and many claims have been made about the use of 

short - term memory in an educational context, there is still not much evidence that 

supports these claims. Therefore, the thesis is vital that the most effective way should 

be introduced to help users obtain short - term memory’s advantages. That is, 

awareness of what short - term memory is about, what the factors regulating it are, 

what causes remembering and forgetting, and what might cause short - term memory 

to weaken help interpreters to develop mnemonic capacities. With this regard, the 

objective of this thesis is to suggest the students of English Department how to use 

short - term memory in the most useful way for the purpose of interpreting practice. 

1.2. Aims of the Study 
The main aim of this thesis is to introduce the benefits of short - term memory for 

interpreting study and practice and more importantly, presenting the students of 

English Department in HUFS the most practical implications of using short - term 

memory in support of effective interpreting. However, despite the awareness of short - 

term memory’s importance in interpreting, this type of memory are not likely to be 

useful unless the students can locate them and know how to exploit the skill in the 

most effective way. The degree to which short - term memory is useful in interpreting 

depends fundamentally on how well its implication found match the needs of the 
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students and their ability level. Hence, the students’ short - term memory skill plays 

significant role in their efficiency of using related techniques as a learning tool. 

Furthermore, it is noted to find out students’ overall perception and motivation of 

choosing short - term memory to improve their interpreting skills. Moreover, the 

comprehension of teachers about short - term memory and their role as the supporters 

for students also are marked as an important factor for the effective STM utilization. 

In this regard, I have designed this survey to find out the current situation of English 

students on their way of using short - term memory as the assistant for the interpreting 

study and to propose some suggestions to deal with this circumstance. 

The overall purpose of this survey is to investigate the following issues: 

(1) The factual state of students’ use of short - term memory;  

(2) The difficulties when short - term memory is used as a interpreting skill; 

(3) The students’ practice to improve short - term memory; and 

(4) The role of the teachers in short - term memory application for 

students’ interpreting skills. 

1.3. Organization of the Thesis 
The thesis starts with Chapter I, providing the background and organization of the 

study, followed by Chapter II, introducing the general concept of short - term memory 

and its impact on the process of mastering interpretation skill. In Chapter III, the study 

with a specified methodology to access the theme of thesis is clarified, which 

providing academic foundation for a survey conducted to investigate the current 

situation of using short - term memory for language learning among English students 

of HUFS in Chapter IV. The thesis ends with Chapter V: some suggestions of 

improving STM in interpreting and a brief conclusion for the whole work. 

Additionally, found in Appendices are a catalog of recommended websites, tests as 

well extra exercises for short - term memory training to help students solve short - 

term memory dilemmas. 
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CHAPTER II: REVIEW OF LITERATURE 
 

2.1. An overview of short - term memory 
2.1.1. Definition of short - term memory 
Short - term memory, sometime referred to as “primary” or “active” memory, is the 

part of memory which stores a limited amount of information for a limited amount of 

time , roughly 15-30 seconds (Zhong, 2001). 

In general, psychological studies has shown that the idea of short-term memory means 

the reader/ listener retains information for a short period without creating the neural 

mechanism for later recall.  

That is, short - term memory is a system for temporarily storing and managing 

information required to carry complex cognitive memory.  

The information held in short - term memory may be: (1) Recently processed sensory 

input; (2) Items recently retrieved from long-term memory; (3) The results of recent 

mental processing. 

Such information is involved in short - term memory in three basic processes (Mayer, 2003) 

comprised of Selecting1, Organizing2 and  Integrating3. 

From the linguistic perspective, this paper limits itself to the definition of “short - 

term memory … has a very limited duration. We can remember … six or seven items 

only as long as we give all our attention to them” (Smith, 1985:) 

Taking interpreters for example, if they attempt to retain the form of a source 
utterance, their STM will be quickly filled with individual lexical items, which may 
not even compose a full sentence. Adversely, if they try to find a corresponding lexical 
items in target language for each form of source language in their STM, they may 
waste attention on translating these items rather than attending to the incoming 
message. Therefore, it is necessary for consecutive interpreters to stop speakers every 
six or seven words to clear their STM and prepare to receive new information.  

                                                 
1 Focusing attention on the relevant pieces of information which are filtered for further processing. 
2 Constructing among the incoming pieces of information in STM to build up a coherent memory. 
3 Establishing connection between the newly organized knowledge in short - term memory and existing relevant 
knowledge in long-term memory. 
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2.1.2. Major characteristics of short - term memory 
STM is a category of memory, hence, shares the common features of memory in 

general as well as possess its own traits in particular. 

Firstly, regarding to Input of information, information enters the STM as a result of 

applying attention to the stimulus, which is about a quarter of a second according to 

the findings of Crowden (1982).  

Secondly, as mentioned above, the Capacity of STM is limited and small. Atkinson 

and Shiffrin (1968) propose that it is seven items of information (give or take two). 

Miller (1956) says it is seven "chunks" – implied as an integrated piece of information. 

Another possibility, indicated by other researchers, may be that the limiting factor is 

not the STM's storage capacity, but its processing capacity. 

Thirdly, in terms of Modality, to store information in STM, it must be encoded, and 

there is a variety of assumptions as to how this operates. There are three main 

possibilities in STM: Acoustic (Phonemic) coding is rehearsing through sub-vocal 

sounds (Conrad, 1964 and Baddeley,1966); Visual coding is, as implied, storing 

information as pictures rather than sounds. This applies especially to nonverbal items, 

particularly if they are difficult to describe using words. (Posner and Keele, 1967); 

Semantic coding is applying meaning to information, relating it to something abstract 

(Baddeley, 1990 and Goodhead, 1999). 

Put into memory process, these coding types can be described in the following flow chart: 
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Figure 1: Information Processing Model (Atkinson and Shiffrin, 1971)  
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Following this process, a person can keep information in his/ her sensory memory only 

for less than a second before it moves to the short-term memory which retains the 

information for 15 to 30 seconds. With rehearsal or repetition, a piece of information can 

move to the long-term memory which retains the information forever (Carroll, 2005). 

Fourthly, in similarity to other kinds of memory, Information Loss is unavoidable. 

There are three main theories as to why we forget from our STM: Displacement - 

existing information is replaced by newly received information when the storage 

capacity is full (Waugh and Norman, 1965). Decay - information decays over time 

(Baddeley, Thompson and Buchanan, 1975). Interference - other information present 

in the storage at the same time distorts the original information (Keppel and 

Underwood, 1962). 

As the final stage of memorization, Retrieval takes a crucial role, which are classified 

into two modals as below:  

Serial search - items in STM are examined one at a time until the desired information 

is retrieved (Sternberg, 1966).  

Activation - dependence on activation of the particular item reaching a critical point 

(Monsell, 1979 and Goodhead, 1999). 

To sum up, when generalized in short - term memory description, the interactions among 

these characters and different kinds of memory are shown in the following diagram: 
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Figure 2: Short - term memory Physiological Model (Atkinson and Shiffrin, 1971)  
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2.1.3. Differences between short-term memory and long-term memory 

In terms of biology, long-term memory (LTM) occurs when a neural pathway is 

created to store information, therefore, regarding remembering time, information can 

be recalled weeks, month or even years later. In contrast, this time duration lasts too 

short in STM process, only 30 seconds or less. 

Also, the ways to use information is quite different, due to the permitted time. That is, 

STM requires primary information arrangement for immediate usage while LTM 

needs to encode the information for later recall. Naturally, LTM is a learning process 

in contradiction to STM as a note process (Zhong, 2001). 

Both the two types of memory take important parts in interpreting. LTM makes a 

contribution to the interpreter’s acquisition of knowledge or knowledge background 

to give him/her more control in conveying content. Besides, according to some 

researchers such as Peterson (1959) and Atkinson and Shiffrin (1968), memory in 

interpreting even lasts shorter than normal, between 6 and 12 seconds. Once the 

interpreting assignment (a sentence or a paragraph) is over, the interpreter moves 

onto another, often with a different context, subject/ topic and speaker, then he/she 

has no chance to recall what’s just said. Thus, improvement of interpreters’ STM 

should be paid much attention. 

2.2. Short - term memory and interpreting: 

2.2.1. An overview of interpreting: 

In order to obtain the adequate perceptive, the definition of interpreting should be 

provided at first, despite the existence of different viewpoints. For instance, interpreting 

is defined as “oral translation of a written text” (Shuttleworth & Cowie, 1997, p.32).  

Mahmoodzadeh (1992) gives a more detailed of interpreting: Interpreting consists of 

presenting in the target language, the exact meaning of what is uttered in the source 

language either simultaneously or consecutively, preserving the tone of the speakers.  

Then, the task of interpreting is rendering information and ideas from one language 

into another language by means of speaking. 
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However, based on the feature of language context in different interpreting situation, this 

work may be classified into varied types. In fact, there are two main modes of interpreting: 

(1) Consecutive interpreting – A mode in which the interpreters begins their 

interpretation of a complete message after the speaker has stopped producing the 

source utterance. At the time that the interpretation is rendered, the interpreter is 

the only person in the communication environment whos is producing message.  

Consecutive interpreting requires a good STM. Even some interpreters take notes 

but many simply rely on their memory, especially for the short utterances. 

(2) Simultaneous interpreting – A mode in which interpreter renders their 

interpretation while still receiving the source utterance. 

This mode involves two people speaking at the same time. The interpreters does 

not wait until a complete idea has been expressed before interpreting it, but 

continue to interpret, lagging one thought behind the speaker and finish a few 

seconds after the speaker. 

2.2.2. The stage of short - term memory in interpreting process 

According Gile's Effort Model (a Processing Capacity Account), short-term memory is 

an essential part in the process of interpreting. It is believed that interpreting is an 

STM-centered activity, which includes encoding of information from the Source 

Language, storing of information, retrieval of information, and decoding of 

information into the target language. 

Gile then emphasizes the difficulties and efforts involved in interpreting tasks and 

strategies needed to overcome them, based on interpreting failure observation. After 

that, he proposes his Effort Models for interpreting, which are – according to his 

introduction – “designed to help them interpreters understand these difficulties of 

interpreting and select appropriate strategies and tactics. They are based on the concept 

of Processing Capacity and on the fact that some mental operations in interpreting 

require much Processing Capacity” (1992, p. 232). 

The stage of short - term memory in interpreting process is different due to each mode 

of interpreting: 
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2.2.2a. Simultaneous interpreting 
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2.2.2b. Consecutive interpreting 
Short - term memory appears in the FIRST phrase and becomes pre-condition for the 
SECOND phase of consecutive interpreting: 

LISTENING PHASE 

The LISTENING EFFORT 
(listening to and analyzing the source speech) 

The PRODUCTION EFFORT 
(producing notes, not a target-language version of the speech) 

A SHORT-TERM MEMORY EFFORT 
(storing information just received until it is noted - for that part of the information taken down as notes) 

 

REFORMULATION PHASE 

A NOTE-READING EFFORT 
(some PC is required to understand - and sometimes decipher - the notes)

A LONG-TERM MEMORY EFFORT 
(for retrieving information stored in long-term memory and reconstructing the content of the speech) 

A PRODUCTION EFFORT 
(for producing the target-language speech) 

Formula:

I = L + M + N Phase 1: Listening  

I = Interpreting 
L = Listening and analyzing the source language speech 
M = short-term memory required between the time information is heard & the time it is written down in notes 
N = note-taking 
 

Phase 2: Reformulation I= Rem+Read+P 
 
I = Interpreting 
Rem = retrieving messages from their short-term memory and reconstructing the speech  
Read = reading the note 
P = producing the Target-language speech 

Figure 4: Gile Model for Consecutive Interpreting 
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In Consecutive Interpreting, there is probably up to 15 minutes (depending on the 

speaker's segments) for the interpreter to encode and then store the information. This is 

the first phase of Gile's Effort Model for CI. In the second phase of Gile's Model, the 

interpreter starts to retrieve information and decode it into the target language.  

In contrast, during SI, encoding and decoding of information happen almost at the 

same time, hence, the duration for storing the information is very limited. Therefore, in 

simultaneous, there is much more involvement of short-term memory than in 

consecutive. 

To sum up, Gile emphasizes the significance of Short-term Memory. Consequently, 

among all the skills and techniques which are required for a good interpreter, memory 

skill is the first one which should be introduced to trainee interpreters.  

2.2.3. Implications of short - term memory in interpreting process 

Memory skills, including short - term memory is the top requirement of interpreters 

when doing their job. They are also considered as the first step of becoming 

professional interpreters.  

Due to the feature of short - term memory in interpreting process as mentioned above, 

short - term memory is, in fact, implied in other coping tactics in interpretation. Once 

again, short - term memory indirectly help the interpretation go smoothly (see 

Appendix 5 for illustrations). 

2.2.3.1. Comprehension tactics 
2.2.3.1a. Delaying the response 

When a comprehension difficulty arises, interpreters may delay their response for a while 

(a fraction of a second to a few seconds), so as to have some time for using STM to revise 

information while they receive more information from the source-language speech.  

Because of its very nature, the delay tactic involves an accumulation of information in 

short-term memory, especially in the case of simultaneous interpreting. 

2.2.3.1b. Reconstructing the segment (with the help of the context) 
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This tactic is used when interpreters have not properly heard or understood a technical 

term, name, number, or other type of speech segment, then they can try to reconstruct 

it in their mind using their knowledge of the language, the subject, and the situation. 

Admittedly, in order to obtain such full recovery of information, the tactics require 

considerable time and processing capacity, which can be qualified by the use of STM. 

2.2.3.2. Preventative tactics 
2.2.3.2a. Taking notes 

When the speech contains figures and names that interpreters feel they may forget and 

that they cannot reformulate right away for syntactic reasons, they may take them 

down in notes. Yet, if the interpreters try to take note as much as the speaker delivers, 

it will be time - consuming and PC waste, which increases the risk of losing other 

items of information that come before or after those written down. 

In order to avoid such consequence in note - taking, short - term memory takes an 

important role to generalize the received information, then they are active in noting the 

main ideas or difficult terms only. 

2.2.3.2b. Changing the Ear – Voice Span (EVS) 

EVS is the time lag between comprehension and reformulation. Therefore, by 

changing the EVS, interpreters can control to a certain extent the processing capacity 

requirements for individual Efforts.  

By shortening the lag, they decrease short-term memory requirements, but deprive 

themselves of anticipation potential and run the risk of misunderstanding a sentence 

and driving themselves into target-language sentences which will be difficult to 

complete.  

By lagging further behind, interpreters increase comprehension potential, but may 

overload short-term memory.  

2.2.3.2c. Segmentation 

This tactics is applied when faced with potential overload of memory, as with a source 

language and a target language that are syntactically very different, with embedded 
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structures in the source language, or with unclear sentence structures, interpreters may 

choose to reformulate speech segments earlier than they would normally do. 

By the means of segmentation, short - term memory can help interpreters keep in mind 

the original structure and rearrange information at the same time. 

2.2.3.2d. Changing the order of elements in an enumeration: 

Enumerations are high-density speech segments, especially with names, which can be 

reproduced from echoic memory (memory of the sound), or with terms which are easily 

transcoded. In such situation, interpreters may use their short - term memory to store 

information in adverse order, that is, reformulating the last elements first so as to free memory 

from the information, and then to move on to other elements. 

2.2.3.3.  Reformulation tactics 
Omitting 

As a matter of time, interpreters cannot convey the full information at any time. Also, 

because of the speech’s content of which some information is repeated or known as 

listeners, interpreters are likely to deliberately decide not to reformulate a piece of 

information in the target-language speech (but ensure enough information provided). 

2.2.4.  Role of short - term memory in interpreting 

Short - term memory is proven to contribute in some stages/ phases in interpreting 

process of the two modes: consecutive and simultaneous interpreting.  

In discussing the qualifications required for an interpreter, Phelan mentions that: "The 

interpreter needs a good short-term memory to retain what he or she has just heard and a 

good long-term memory to put the information into context. Ability to concentrate is a 

factor as is the ability to analyze and process what is heard" (2001, p. 4-5). 

Mahmoodzadeh also emphasizes that a skillful interpreter is expected to "have a 

powerful memory." (1992, p. 233) 

As an essential part of interpretation, short - term memory undoubtedly takes a very 

important role in interpreting that comes as the vital condition of interpreters’ working 

in terms of memory capacity, time duration and source-speech features. 
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2.2.4.1. Expanding the memory capacity 

When receiving the utterance from the speaker, interpreters have to encode this 

information while prepare to listen to the next piece of information. The “parallel” 

tasks cannot be carried out if interpreters use long-term memory which takes time to 

upload information from memory or use sensory memory which may cause lost in 

interpreting or misleading target-language interpretation. In contrast, by means of short 

- term memory, interpreters are able to quickly encode information from the source 

language, store information, retrieve information and decode information into the 

target language. 

Short - term memory limits the volume of information digits and pushes up the pace of 

capacity process. As a result, short - term memory indirectly filter the received 

material from speaker and select the items needed for producing target-language 

interpretation. This impact of short - term memory may prevent brain overloaded and 

rearrange the information aimed to meaning conveyance (not word-to-word or 

structural conveyance). 

2.2.4.2. Solving time limit in interpreting 

Interpreting, especially simultaneous mode, requires very little time for information 

treatment including encoding, reconstructing and recalling. Therefore, it is necessary 

for interpreters to make the best use of short - term memory techniques to catch the 

main ideas of the speaker’s utterance in accordance with the appropriate use of other 

techniques like note – taking or paraphrasing. 

 Moreover, short - term memory lasts for a short while. Hence, after producing the 

interpretation in target language, interpreters no longer need to remember the passed 

information. That is, short - term memory keep interpreters free in mind and help them 

pay more concentration on the next part. 

2.2.4.3. Coping with source-speech features 

In the situation of interpreting (including consecutive and simultaneous modes), the 

segments delivered by the speakers are not long enough for the use of long-term 
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memory. It will be wasteful if the interpreters make too much effort to remember all 

information for long, then short - term memory is the sound measure in such contexts. 

Also, the source utterance may contain a lot of segments, which are continually spoken 

in the meeting/ conference, thus, it will be impossible for interpreters to storing 

information in long-term memory. This application is likely to make high pressure for 

brain, leading to the misunderstanding or the loss of interpreted content. 

Finally, some speeches are seemingly for interpreters to exactly listen or understand, 

due to the use of proper names, terminology or confused number. Short - term 

memory, in fact, sometimes form “unconscious memory” to support interpreters to 

repeat the information immediately or delay their response in order to find out the 

equivalents. 

2.3. Summary 

To sum up, memory skills are the most fundamental requirements for the students of 

English department to be a proficient interpreter in the future. They include 

“Quickness of speech and mind, good techniques in memorizing and converting verbal 

utterances, and power of concentration” (Dang and Bui, 1999, p.37). No one enters the 

field of interpreting with all of the skills and traits necessary to be successful. Many of 

these “prerequisites” come with experience. Therefore, the present-day students or the 

forthcoming interpreting have to continually improve themselves by sharpening their 

memory ability, enriching processing capacity and broadening the sophisticated 

application of memorization techniques in the two languages. One of the most 

effective approach is short - term memory, which has been proved to play an important 

role in interpreting process. 
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CHAPTER III: THE STUDY OF SHORT-TERM MEMORY USAGE 
 
3.1 Introductions 
This thesis concentrates on the issue of short - term memory in interpreting, hence, 

contains both theoretical aspect and practical aspect. From this outstanding feature, the 

two aspects with different application of methodology should be assessed when 

studying short - term memory in interpreting. 

Regarding to the literature of short - term memory in interpreting and the use of short - 

term memory to improve interpretation effectiveness, applied methods differs and 

varied from simple to complicated approaches. However, the general order for most of 

these measures are material gathering, information analyses, personal assessment and 

summary or conclusions 

3.2 Subject of the study 
The theme of the thesis is “How to improve short - term memory in interpreting”; 

therefore, its structure is designed to clarify aspects of the theme: the importance of 

short - term memory, the relation between short - term memory and interpreting and 

some practical implications of short - term memory application in interpreting process.  

However, in the scope of study, the main objective of this thesis is suggestions or 

recommended methods of short - term memory enhancement for the purpose of 

interpretation learning. As a result, this study is aimed to make profit for interpreters in 

general and for language students in particular. Admittedly, students become the major 

subjects of this study, who are interviewed in the poll or asked in the questionnaire in 

terms of primary research methodology. The respondents of this questionnaire survey 

are sixty (60) forth-year students and third-year honor students in English Department, 

Hanoi University of Foreign Studies. The reason for selecting these students is because 

they were taking the course of translation in their curricula. 

Indirectly, by means of secondary research methodology, this study also gets access to 

language students (or interpreting trainees) through some researches already conducted 

by other authors and published in previous books, journals, magazines, thesis or other 

kinds of documents. 
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3.3. Instrumentations 
This thesis is characterized by the combination of primary and secondary research 

methodology. The working methods of documents selections, advice seeking, actual 

experience, writing, revision are applied to accomplish the study.  

Besides, in Chapter IV, for the needs analysis in this study, a questionnaire survey was 

selected, as it would present clear, unbiased and true information. Another reason for 

choosing this method is due to the fact that “it can help the writer to survey the 

attitudes or knowledge of large numbers of people”. Questions take the form of 

checklist, yes/no questions, and multiple choice questions (see Appendix 1) 

The students were asked to answer a questionnaire with four (4) major sections:  

(1) The factual state of students’ use of short - term memory; 

(2) The difficulties when short - term memory is used as a interpreting skill; 

(3) The students’ practice to improve short - term memory; and 

(4) The role of the teachers in STM application for students’ interpreting skills and 

the main content of which will be discussed and evaluated in the next part.  

Furthermore, clarification of difficult questions was also given to help the respondents 

to understand properly and give accurate answers. The questionnaire is designed based 

on my own investigation into my practical experience in using short - term memory in 

interpreting and other related references. 

In addition, the researcher has carried out some minor tests with the college friends in 

order to check out how they use STM in remembering and recalling information. The 

results archived are used in assessment of factual state and exercise building. 

3.4. Procedures 
In terms of secondary research instrument, the author had spent time on surfing the 

Internet to search useful links which mention short - term memory in interpreting 

through some popular searching engines like Google. This may help the study collect 

information and knowledge from huge online resources in e-books, journals, e-

magazines and some uploaded researches of famous universities or institutions. 
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Yet, the study’s reference mainly comes from some libraries related to the author’s 

major such as HUFS Library, British Council Library and National Library where the 

author could find and borrow a number of books and published documents on the 

theme. This formal source makes a considerable contribution to this task on the ground 

of fundamental theory and practical implication of short - term memory usage in 

interpreting. 

More importantly, in order to clarify the factual state of applying short - term memory 

in interpreting, especially for the purpose of language training, primary research 

methodology is proven to take a crucial role. To this extent, investigation through 

survey is the best choice.   

After delivering 60 questionnaire samples and collecting the same number of papers, 

all the information is classified in the for sections as mentioned above to facilitate the 

information process. The number of respondents choosing the same answer will be 

arranged in a category with its proportion. Due to the percentage, the degree of a 

category’s importance will be emphasized with some possible explanations and 

suggestions included. 
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CHAPTER IV: FINDINGS AND DISCUSSIONS 
 

4.1 Introduction 

Thanks to the application of some primary research methods, the study is added by 

practical statistics to enforce the viewpoints conveyed by the theme of thesis. In this 

chapter, a survey was conducted with an aim of observing the status quo of using short 

- term memory in interpreting among English students in HUFS and then, to find out 

the major challenges posed to them. 

The survey is carried and assessed under in four main areas: 

(1) The factual state of students’ use of short - term memory; 

(2) The difficulties when short - term memory is used as a interpreting skill; 

(3) The students’ practice to improve short - term memory; and 

(4) The role of the teachers in STM application for students’ interpreting skills and 

the main content of which will be discussed and evaluated in the next part.  

 

4.2. Findings and discussions 

4.2.1. The factual state of students’ use of short - term memory 

In order to find out the appropriate methods of short - term memory training, a poll 

should be carried out to provide the overview of short - term memory usage among 

HUFS students. This is also one of the most concerning question related to the issue of 

the present stage of applying short - term memory in interpreting. 

In this section, the thesis focuses on investigating students’ application of short - term 

memory in interpreting, followed by estimating the time duration of memory process 

and reviewing the characteristics of source-language utterance. 
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Questions Number % 

Sample size 60 100 

Less than 5 minutes 4 6.67 

5-15 minutes 26 43.33 

15-30 minutes 14 23.33 

30 minutes – 1 hour 7 11.67 

More than 1 hour 9 15 

Table 1.1. Average time duration of source-language utterance 

As table 1.1 indicates, nearly half of the students, 43.33 % to be reported often 

working with source-language utterance of 5-15 minutes. While the nearly half of this 

proportion (23,33 %) informed that they do the interpreting with the source text lasting 

from 15 to 30 minutes. Only 15% affirmed that often render long texts with one-hour 

time duration, 11.67% is found to familiar with texts of 15-30 minutes and 6.67% 

admitted that find them best in 5-minute interpretation. The data collected suggested 

that most of the students showed their willingness to do the interpreting with short 

texts of which information is limited in volume and pace of delivering. For the longer 

utterances in abundance of items, the number of students who are able to manage 

information for interpreting gradually increases, prompting a question of how to 

remember such materials in practical work. 

Questions Number % 

Sample size 60 100 

A sentence 11 18.33 

2-3 sentences 27 45 

A paragraph (5-7 sentences) 22 36.67 

Table 1.2. Average length of information that can be remembered best 

In terms of  average length of text found to be best to remember, as table 1.2 shows, all 

of the students revealed that pieces of information with two or three sentences help 
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them use the memory best . Taking the second place, a longer speech with 5-7 

sentences are reported supporting the best use of students’ short - term memory. 

However, another 18.33% expressed their memorizing problem while regarding only a 

short sentence. This result strengthens the fact that the longer source-language 

utterance, the more difficult memory process becomes. Well dealing with long 

speeches (usually found in real context of interpreting), students need to pay more 

attention to short - term memory usage for information store. 

Questions Number % 

Sample size 60 100 

Once 6 10 

Twice 31 51.67 

Three times 12 20 

As many as possible 11 18.33 

Table 1.3. Times of listening needed to remember a piece of information 

Table 1.3 presents the times of listening in need of remember. It is remarkable that as 

few as 10% of the students affirmed that they felt contented with their short - term 

memory used in interpreting process at the first time of listening. The rest 90% 

expressed their satisfaction of listening comprehension (pre-condition of interpreting) 

if receiving pieces of information more than once. More clearly, around 51.67% of the 

respondents need twice of listening to remember speech’s content (often using short - 

term memory at first and then taking note). The figures for “three times of listening” 

and “as much as possible” are 20% and 18.33% respectively. This could be explained 

that most of the students are not quite successful in applying short - term memory 

successfully, i.e, summarizing received information without repetition. Such bad 

points may prevent interpreting students from controlling flow of source-language 

information and cause psychological barriers to fulfill their task in the future. 

 

    -21- 



Questions Number % 

Sample size 60 100 

1-3 s 23 38.33 

4-5 s 20 28.33 

More than 5s 17 23.33 

Table 1.4. Time needed to rearrange information before interpreting 

As mentioned in the previous chapter, short - term memory in interpreting includes 

encoding of information from the Source Language, storing of information, retrieval of 

information, and decoding of information into the target language. Therefore, information 

rearrangement before interpreting is an important requirement when using short - term 

memory in order to producing a logical interpreting version. Carrying out a sub-survey in 

pre-interpreting reconstruction (Table 1.4), time duration of 1 - 3 seconds occupies the 

largest proportion (38.33%), followed by a time segment of 4-5 seconds (28.33%) and 

another 23.33% belongs to a longer time spending. This reflects exact estimation of short - 

term memory in interpreting among HUFS students. Quick response to source text 

contributes to the best use of short - term memory as they are able to properly complete 

the received information and ready to listen to the next part. Response delay, for example 

using more than 5 seconds in this case, may release the overload of short - term memory; 

however, is likely to cause the loss in interpreting as a whole. 

Questions Number % 

Sample size 60 100 

0 s 3 5 

1-5 s 7 11.67 

6-10 s 20 33.33 

10-30 s 8 13.33 

More than 30s 22 36.67 

Table 1.5. Time spent to forget information 
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Surprisingly, there is a fact that many students concern about their short - term 

memory usage when a lot of information can be encoded but not be decoded at all. 

Actually, the problems with these students is that the time for retrieving and recalling 

the received items is too short for them to adequately finishing the interpreting. 

Described in Table 1.5, some 5% of respondents even forget the received information 

immediately (then have no material for interpreting) and 11.67% have a longer short - 

term memory in storing of information (1 - 5 seconds). More popularly, one third of 

the students, when asked, claimed that a range of 6 to 10 seconds is spent to clear their 

short - term memory about newborn information. Approximately 50% of this survey 

participants affirms that encoded items only disappear in their short - term memory 

after 10 seconds. The fact of time adjustment for information forgetting is acceptable 

as the interpreters’ voice appears quite a little moment after that of native speakers (or 

at the same time in case of simultaneous interpreting). That is, reasonable time 

duration (about 6 - 10 seconds) is enough for interpreters to decode information into 

target language, not too short to improperly interpret but not too long to make 

confusion with other pieces of information. 

Questions Number % 

Sample size 60 100 

30 % 3 5 

50 % 34 56.67 

70 % 23 38.83 

90-100 % 0 0 

Table 1.6. Self-evaluation of interpreting work (based on the accuracy) 

As a result of exploiting short-term memory as an interpreting technique, the 

respondents were asked to self-evaluate their interpreting. If considering an 

interpreting with 90 – 100% of accuracy as a perfect version, only a modest number of 

students (38.83%) felt quite happy with their task (70% of accuracy). The majority 

(56.67%) responded discontented to their work with 50% of accuracy. There is even 5 

percentage of respondents failing to complete their task at minimum requirement (30% 
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of accuracy). Although short - term memory is one of the technique but it has proven 

as a crucial part in very early interpreting process and a considerable affect on other 

techniques. Thus, failure to use short - term memory, to some extent, influences the 

quality of interpreting.  

To sum up, the data on the students’ use of short - term memory for interpreting 

purpose showed a good sign that a mass of the students of English Department are 

aware and willing to apply this kind of memory. However, it is worth noticing that 

most of them exposed their indifference to the application of short - term memory in 

interpreting process. Therefore, quite a few students felt satisfied with their 

interpreting work.  

4.2.2. Difficulties encountered when using STM as an interpreting skill 

Question Number % 

Sample size 60 100 

Private name 14 23.33 

Number 13 21.67 

List 12 20 

Signal/ Abbreviation 6 10 

Terminology 15 25 

Table 2.1. Types of information causing difficulty to remember 

Regarding types of information causing difficulties when short - term memory is used 

in interpreting, the findings collected in the Table 2.1 indicated that there is no 

considerable difference among for typical kinds of information: private name, number, 

list and terminology which account for 23.33%, 21.67%, 20% and 25% respectively. 

Another 10% of students chose signal or abbreviation as the most serious barrier when 

exploiting short - term memory in interpreting. Needless to say, source-language 

speeches in the real context contains one (or more) of these information types, 

especially terminology when mentioned a specific major or aspect. Therefore, it is 

very important for interpreters solve the language problems like spelling (names), 
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pronunciation (numbers) and speaking speed (lists), and the professional problem 

(technical terms) as well.   

Question Number % 

Sample size 60 100 

Brain structure 7 11.67 

Concentration ability 27 45 

External environment 5 8.33 

Psychological factors 2 3.33 

Topic/ Content of source - language information 19 31.67 

Table 2.2. Reasons of difficulties in short - term memory 

In terms of reasons for difficulties in general, Table 2.2 implied that even the topic or 

content of source - language information (as analyzed in Table 2.1) are really a matter 

of concern with 31.67% of the students claimed that they were embarrassed when 

hearing such types of information, but they did not disturb the students as much as the 

lack of concentration ability to encode information in brain and recall this from short - 

term memory (as 50% of students’ answers) 

As can be seen from Table 2.2, as many as 11.67% of the respondents admitted that 

they find it difficult in applying short - term memory in interpreting because of 

physical causes (brain structure in detailed) while a fairly small number (3.33%) of the 

students blame short - term memory problems for psychological factors in such 

pressure work like interpreting. Only 8.33% of the respondents explained their short - 

term memory difficulties due to the subjective factors (external environment). They 

revealed their confusion when seeing the audience or hearing outside noise.  

This results suggested that it is rather difficult for the students to properly apply short - 

term memory for the purpose of interpreting. They are often drowned in the pool of 

information as the speakers continuously deliver their speech, which distracting their 

concentration and causing their nervousness after. That leads to the fact that it is 
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extremely essential to provide the students with principal knowledge on short - term 

memory and the fundamental strategies for effective way to improve short - term 

memory in interpreting. 

4.2.3. The students’ practice of short - term memory improvement 

Questions Number % 

Sample size 60 100 

Often 6 10 

Sometimes 35 58.33 

Rarely 19 31.67 

Never 0 0 

Table 3.1. The Frequency of practicing short - term memory in interpreting 

Table 3.1 presents the summary of students’ frequency of short - term memory 

practice; it is remarkable that more half of the students (58.33%) sometimes do 

exercises to improve their short - term memory while nearly one third of the 

respondents (31.67%) admitted that they rarely involve in short - term memory 

practice. Although none of the students responded that they never do any short - term 

memory practice, there is a modest number of students (10%) highly appreciate short - 

term memory as an usual activity. The collected figures show that most of students do 

not pay enough attention to practice short-term memory that they spends so little time 

for STM training.  

Questions Number % 

Sample size 60 100 

Object Listing 4 6.67 

Story Summarization 13 21.67 

Peer Interpreting Practice 19 31.67 

Tape Interpreting 24 40 

Table 3.2. The Methods adopted to practice short - term memory in interpreting 
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As Table 3.2 indicates, 40% of the students decide to exploit resources from tapes or 

sound files (easily found in the Internet or mass media) once they are in need of 

improving short - term memory in interpreting. Among the other methods of short - 

term memory training including object listing (6.67%), story summarization (21.67%) 

and peer interpreting (31.67%), the way of using source-language utterance directly 

delivered from native speakers or through digital devices proved itself to be the most 

frequent choice. The findings strengthen the belief that HUFS students have the 

awareness of practicing short - term memory at high level of difficulty. 

Questions Number % 

Sample size 60 100 

Glossary (on topics) 18 30 

Outline (delivered before start) 9 15 

Pre-discussion (with the native speakers) 12 20 

Note 21 35 

Table 3.3. Aids/ Techniques supported for short - term memory when interpreting 

Data on how often the students support their short - term memory practice as specified 

in Table 3.3 showed that a large number of the students (35%) takes advantages of 

notes to enhance short - term memory capacity. In the case of known topic for 

interpretation, the students reported selecting one of the alternatives: Glossary (30%), 

Pre-discussion (20%) and Outline (15%). It is positive to conclude that the students of 

our Department are making fairly due efforts to improve short - term memory in 

combination with other techniques for studying goals. 

Questions Number % 

Sample size 60 100 

Very effective 5 8.33 

Quite effective 38 63.33 

Somewhat effective 17 28.33 

Ineffective 0 0 

Table 3.4. The Efficiency of Short - term memory practice 
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As can be seen from Table 3.4, regarding the efficiency of short - term memory 

practice among HUFS students, we concluded that only a modest number of students 

(8.33%) found their short - term memory practice very effectively. The majority of the 

respondents (63.33%) evaluated their short - term memory training at the quite 

effective degree. Short - term memory exercises were considered somewhat effective 

and none of them responded that short - term memory training does not help them 

nothing at all. 

In short, the findings in this section reveal that short - term memory is viewed as an 

helpful assistance for improving interpreting skills. In reference to the use of short - 

term memory and other techniques combined to support interpreting process, all the 

students admitted finding effective. However, basing on the frequency and efficiency 

of short - term memory practice conducted, it can be said the students haven’t had 

strong motivation to use short - term memory in interpreting study and most of them 

are not quite successful in designing a proper method on training short - term memory 

for the purpose of practicing interpreting skills. 

4.2.4. The role of Teachers in STM Application for Students’ Interpreting skill 

In the interpretation learning process, besides the self-awareness and self-discipline of 

the learners, the role of teachers as supporters and instructors is held in high regard. 

The teacher not only share with students their immense professional knowledge but 

also offer them the learning methodologies, strategies and orientation. Those factors 

proved themselves pivotal for the process of developing interpreting skill of students. 

Concerning these factors, this section is designed to survey the role of Teachers as a 

guide for their students in term of applying short - term memory in interpreting. A 

question is posed to examine the frequency of the teachers in English Department 

giving suggestions for the students about studying through the Internet. 
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Figure 5: The frequency of the English teachers giving suggestions for students about STM 

Data specified in Figure 8 showed that all the teachers in our Department 

constructively give their students valuable suggestions for the students about short - 

term memory training. 45% of students who took part in this survey said they were 

sometimes offered practical suggestions and exercises from their teachers relating to 

using short - term memory for the purposes of interpreting study while 15% of them 

delightedly reported that they are suggested by the teachers with high frequency. 

However, as many as 32.5% of the respondent revealed that their teachers rarely 

support them by giving out helpful recommendations for improving interpreting skills 

via short - term memory. The results indicate definitely encouraging sign of the 

teachers’ active role for the sake of their students’ short - term memory exploitation. 

However, it would be better if the teachers increase their participation in instructing 

their students to make the best use of short - term memory.  

In brief, this data collected in this section illustrated the frequency of the teachers’ 

making suggestion and techniques for their students about the application of short - 

term memory in interpreting process, then emphasize the need of short - term memory 

training in terms of teaching and self-study. 

4.3. Summary 
The survey investigated the factual state of short - term memory usage to pursue effective 

interpreting study, the difficulties posed to students when they use short - term memory, 

the methods adopted when students practice to improve short - term memory and the role 

of teacher in introducing and training short - term memory in interpreting. 
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The results of the study affirmed that although majority of English students are willing 

to do further practice on interpreting skills in general, most of them haven’t gained 

considerable success in managing received information from the speakers and render it 

into target language, which much relies on interpreters’ short - term memory. The 

disappointment with the information control may be blamed for the accents of 

speakers or content of the speech. Actually, the study found that it is rather difficult for 

the learners to detect the most appropriate methods to memorize items in such a short 

while of consecutive and simultaneous interpreting. 

Moreover, regarding the motivation sphere, basing on statistic on the frequency and 

efficiency of short - term memory training methods applied, it is possible to conclude 

that the learners haven’t show their particular determination to taking full advantages 

of short - term memory for the purpose of practicing interpreting skills.  

Besides, the survey indicated that, the teachers and the learning environment play the 

constructive role in short - term memory practice of the students. To this end, it is 

extremely necessary to map out the superior way of exploiting short - term memory to 

improve memory capacity of received information in service of practicing interpreting 

skill. Furthermore, the role of the teachers and the motivation of students should be 

strongly consolidated to optimize the short - term memory training process. With this 

regard, the following chapter is designed to discuss the suggestions of using short - 

term memory for interpreting purposes.  

    -30- 



CHAPTER V: SUGGESTIONS OF USING SHORT-TERM MEMORY 
IN INTERPRETING 

5.1. Suggested primary methods for short - term memory enhancement 
(See Appendix 2 to check the use of short - term memory in general) 

5.1.1. Auditory short - term memory improvement: 

5.1.1a. Comprehensive Listening: 

This is a basic approach based on the utilization of audiotapes. The appropriateness of 

the tapes is determined by the individual as much as the input must be of high interest. 

However, we must develop function by playing tapes of different speeches associated 

with the increase of length and the variety of topics aimed to listeners’ adjustment.  

The purpose of this approach is to help listeners remember as many detailed as 

possible. There is no pause or stop during listening process in order to attract 

concentration of listeners to encode information and summarize the content after.  

 

Exercise 1 (comprehensive listening): 

Yesterday, Tom has an unforgettable experience. While driving to school, he 

had seen a crowd in street. He asked a person what they were doing. “Well, 

Robbin William’s here. Everybody wants to see him and have his signature” 

…. “Wow” – Tom thought “He’s my idol. But how to get close? I have an 

examination this morning”. Leaving with regret, he were so surprised and 

couldn’t believe in his eyes, a stranger in his car, looking at him and 

smiling “Come on, guy. Help me to hide, just a moment”- said Robbin. 

After playing tapes, the listeners are required to say what they can remember about the story: 
- Name of main character: Tom 
- Time: Yesterday 
- Event: Robbin William – his idol – asked Tom to help him avoid the crowd. 

5.1.1b.  Intensive Listening: 

Another fundamental approach of auditory short - term memory training is intensive 

listening, that is, listening to specific information, then repeating the items as exact as 

possible. Due to the requirements of this method and short - term memory (maximum 

memory capacity of five to seven digits), the time duration shouldn’t be too long and 

the conveyed meaning shouldn’t be too complicated.  
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The purpose of this approach is to encourage the quick response to the received information 

and the accuracy of language expression. Only when listeners can properly understand and 

recall what has been heard can they have an overview of the whole passage. 

The simplest exercise of this approach is sequences of which five or six objects are listed 

in the tapes. At first, listeners are asked to repeat exactly what the list includes. More 

difficult, the sequence of these objects must be respected when named by the listeners. 

 

Exercise 2: (Sequences – Intensive listening) 
(1) As some recent researches prove, some fruits like apple, grape, tomato, 

orange, melon and peach are rich of vitamin C. 

The list is about object, listeners can use short - term memory to rename adequately. 
(2) If you want to sign in the security system, you need to have a personal 

identification number (PIN), for example: 784291736520

The utterance includes twelve digits without order, then a tip to use short - term memory for 
memorizing is “chunk”: divide the number into set of digits (2 or 3 digits per chunk):  

- 784 291 736 520 
- 78 42 91 73 65 20 

(3) Vietnam history has witness many victories against invaders: from Ngo 

dynasty to Ly, Tran, Le empires in the previous millennium. 

In this case, listeners should pay attention to the time sequences to rename the subjects: Ngo, 
Ly, Tran, Le 

The more challenging exercise is to listen to a longer paragraph, in which the items 

distribute sparsely. The task of listener is gather information throughout the passage 

and rearrange it in a definite order.  

 

Exercise 3 (Object Listing with arrangement) 
I have to learn a lot of subjects at school but just some of them are in my 
favor. At primary school, I was very good at history and geography. The 
latter is also my favorite subject at secondary school… High school, uhm…, 
let I remember, maths, chemistry and physics – all natural sciences… Well, 
I forget, I was also interested in music at junior high school because I 
seemed to be talent at this subject. 

The speaker provided a number of subject but the point of time may be confusing. Therefore, 
when using short - term memory, the listeners should rearrange items as well: 

- Primary school: history, geography 
- Secondary school: geography, music 
- High school: maths, chemistry, physics 
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There is also some exercises to encourage trainees’ involvement in improving short - 

term memory by engaging themselves in some STM game, in which the players have 

to choose an object to add the list after naming all of previous objects. 

 

Exercise 4: (Short - term memory game) – “I went to the market” 
Read a poem (if preferred): 

Jonny went to the market. Jonny went to the store. 
But when poor Jonny got there, he forgot what he went there for. 

Momma gave him a list. Momma gave it to him twice. 
And what Momma wanted was a big bag of rice…. 

Then the first player add: “Momma wanted rice and carrots” 
The next player repeat and add another items “Momma wanted rice, carrots and a cake….” 

5.1.2. Visual short - term memory improvement 

5.1.2a.  Visual input exposure: 

When applying this approach, units of associated high interest pictures cam be rapidly 
flashed, often displayed for 3 seconds before a response is requested. Thanks to short - 
term memory, visual processing can be improved by asking trainees to name the 
pictures in sequence or reorganize the pictures in proper order.  

In case of no flash or visual effects, cards can be used in which objects are drawn or 
numbers can be written. After trainees have a quick look, the card will be replaced and 
the request is the same to visual flash.  

5.1.2b. Word performance 

In form of academic practice, this method use a list of words (preferred in foreign 
language) in different forms or parts of speech. At the simple level, trainees are asked 
to rewrite as many words as possible. 

 

Exercise 5: (Simple rewriting) 
 Cat 
 Run 
 Interesting 
 

Usually 
 

Very  
Throughout  
Forgot  
Phenomenon  
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More complicated, each listed word can be attached with a number, then trainees are 

required to rewrite the words with the corresponding number or following the new 

order of numbers. 

 

 

 

 

 

 

 

Exercise 6: (Complex rewriting) 
 
1 - Dog 
2 - Interpret 
3 - Sophisticated 
4 - Rarely 
5 - Extremely 
6 - During 
7 - Overloaded 
8 - Formulas  

8  

6 

4 

5 

2 

1 

7 

3 

 

5.2. Suggested advanced methods for short - term memory improvement 
in interpreting 

According to the previous description, there are three main possibilities of storing 

information in STM: (1) Acoustic Coding; (2) Visual Coding and (3) Semantic Coding 

(See Appendix 3 to check the use of short - term memory in linguistic aspect) 

Visual coding may be used by interpreters in conference situations with multimedia. 

Notes in interpreting are to assist in such visual coding of information. But in most 

interpreting contexts, interpreters will depend on acoustic and semantic coding. 

Therefore, exercises should be designed for this purpose. The following methods are 

recommended: 

5.2.1. Retelling in source language 

According to this methods, the instructor either reads or plays a recording of a text of 

about 200 words for the trainees to retell in the same language. The trainees should not 

be allowed to take any notes. In the first instance, trainees should be encouraged to 

retell the text in the same words of the original to the largest possible extent. 

In order to support this method, some tactics should be used by the trainees when 

retelling in source language: 
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5.2.1a. Categorization  

This technique concentrates on grouping items of the same properties to help 

interpreters find out the link/ relation between items and the logical order or sequence 

which are needed to remember easier. 

Exercise 7: (Categorization) 

European governments are dealing with a different issue linked to 

immigration and population growth.  Racial and ethnic tensions are 

increasing in some European countries. This issue intensified last year 

in France when hundreds of young Arab and African men rioted. They were 

protesting against economic inequality and the failure of French society 

to accept them. Many rioters were the children of immigrants who had 

moved from countries like Algeria and Tunisia in the nineteen fifties and 

sixties.  

The population of Europe is also aging faster than any other part of the 

world, except Japan.  Birth rates are also down in many European 

countries. Experts say the number of people depending on workers will 

rise as the number of workers falls. They say spending in European 

countries will have to increase for retirement, health care and long-term 

care for old people in the future.   

(cited in “Population Growth is Dropping in Industrialized Nations and Increasing in Some 
Developing Ones” – www.voanews.com) 

 Trainees should pay attention to two sub-topics in the passage, then classifying 
items in the two grounds: 

- Immigration: Racial and ethnic tensions 

+ Issue: A riot in France 

+ Reasons: 

 . Economic equality 

 . Failure of society acceptance 

- Population Growth: 

+ Issue: Aging faster 

+ Impacts: More spending on: 

. Retirement, 

. Health care 

. Long –term care for old people 
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5.2.1b. Generalization 

As a feature of spoken language, speakers sometimes speak too long or too specific 

which may cause information loss of interpreters. Therefore, this technique is applied 

to draw general conclusions from particular examples or messages from provided text 

but still convey the full meaning. 

Besides, such omission can be permitted when the received information is well-known 

or repeated in the same passage. Generalization is also needed for listeners to sum up 

the ideas or speech delivered by the speaker. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 8: (Generalization) 

The Chinese government said its one-child policy has led to fast 

economic growth.  Yet, some people believe it has created a troubled 

economic future. Wang Feng is an expert on Chinese population issues at 

the University of California-Irvine in the United States.  He says 

fewer people will be entering the Chinese workforce in coming years. 

But, more people over age sixty-five will be demanding retirement 

payments from the government.  So he says a smaller workforce could 

have bad effects on the economy. 

Experts believe China’s one-child policy has affected the country in 

other ways.  Chinese society values sons over daughters.  Some parents 

choose to end a pregnancy if the fetus is a girl. So more boys than 

girls are born in China.  As a result, experts say about forty million 

Chinese men will not be able to find women to marry within the next 

fifteen years.  Experts say this could lead to kidnappings and more 

trafficking of woman and girls.  

(cited in “Population Growth is Dropping in Industrialized Nations and Increasing in Some 
Developing Ones” – www.voanews.com) 

 The speaker much discussed the disadvantages of China’s one-child policy; however, 
facilitating short - term memory in such context needs the technique of generalization: 

The disadvantages of China’s one-child policy: 

- Bad economic effects: 

+ Smaller workforce 

+ Increased retirement payments 

- Gender imbalance: more boys than girls -> girls kidnapping and trafficking 
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5.2.1c. Comparison 

When the speaker lists some objects in detailed, interpreters may find it difficult to 

follow, thus problems with target-language expression and accuracy are raised. 

In support of interpreters in such situation, comparison technique is suggested, that is, 

interpreters should notice differences and similarities between different things, facts 

and events to help short - term memory distinguish the features of separated objects 

and rearrange these objects into categories . 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Exercise 9: (Comparison) 

Many people around the world are trying to create new kinds of 

businesses.  Entrepreneurs organize, build and support their business 

proposals.  They may have ideas about new products.  Or, they may have 

ideas about new ways to do business.   

Social entrepreneurs are similar to business entrepreneurs.  However, 

social entrepreneurs try to improve conditions in their communities.  

They organize, build, and support new and creative projects.  Their 

goal is to improve people’s lives. Their work is very important.  

Usually, social entrepreneurs do not receive much support for their 

work.  However, the World Bank is trying to change this.  The bank 

recognizes the need for social entrepreneurs and has developed a 

special program to offer them support.  

(cited in “Development Marketplace: Turning Ideas Into Action” - www.voanews.com) 

 The speaker indicated two kinds of businesses, hence, interpreters should put them 
into comparison to improve short - term memory: 

Criteria Private entrepreneurs Social entrepreneurs 

Performance 
organize, build and support 
their business proposals 

organize, build, and support 
new and creative projects 

Goal products Living conditions 

5.2.1d. Description:  

Description language is one of the challenges facing interpreters when doing their job. 

Actually, it is very hard for interpreters to use short - term memory to passively encode 

source-language description without adding or modifying some minor details.  
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In other words, interpreters should use this technique in describing a scene, a shape, or 

size of an object and the usage of their own words in such tasks is encouraged to make 

the interpretation more vivid and persuasive. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 10: (Description) 
Java volcano activity increases 

 
Thousands of people living in villages closest to the volcano have already 
been moved to emergency shelters. Many more are lining up by the side of 
the road waiting for trucks to take them to safety. 

But still there are a few farmers refusing to move. Without their crops and 
animals they have no income and cannot support their families so they're 
waiting until the government offers financial help. 

Meanwhile, the mountain above them is becoming more active by the day. At 
least one village about three kilometres from the crater has been covered 
in a dusting of volcanic ash. One scientist told the BBC he now believed 
Merapi was in what he called the early stages of an eruption but he added 
'we cannot predict when it will reach its peak'. 

(news.bbc.co.uk) 
 
 The passage briefly described an event. Yet, due to the description language, interpreters 
should take their own way of expression to revise the “picture in words” : 

-    Event: Merapi mount. – volcano activities 
- Scene:  

The activation of the mountain -> volcanic ash covers a three-far-away village 
- People: 

+ Evacuation:  
 . Some already moved to emergency shelters 
 . Some waiting for transportation toward safe areas 
+ Stay: Few farmers with crops and animals waiting for financial support. 

5.2.2. Shadowing Exercise  

The methods is defined as "a paced, auditory tracking task which involves the 

immediate vocalization of auditorily presented stimuli, i.e., word-for-word repetition 

in the same language, parrot-style, of a message presented through a headphone" 

(Lambert, 1994, p.381).  

Some researchers considered the use of short - term memory in this method as 

“unconscious memory”, however, making a considerable contribution in interpreting 

situation needed quick response. It is also useful when interpreters deal with new 

words (without equivalents), technical terms, numbers, abbreviations and proper name. 
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The suggested materials for practicing this methods are tapes or videotapes in which 

speakers talk fairly slowly but in different pronunciation or strange accents. 

This kind of exercise is recommended for training of Simultaneous Interpreting, 

especially the splitting of attention skills and the short-term memory in SI. 

According to Lonergan (1999), shadowing is usually used as a methods of training 

simultaneous interpreters in terms of listening concentration and short - term memory 

effectiveness. 

To practicing this technique, a simple skill is Building up powers of retention, in which 

the students listen to news broadcast from radio or other recorded material and at the 

same time repeat every word the announcer/ speaker said. The students start repeating 

when the announcer/ speaker has uttered a half sentence or a sentence, that is, students 

keep following closely the announcer/ speaker, lagging 5-10 seconds behind.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exercise 11: (Building up powers of retention – Shadowing Exercise) 
 

The Middle East crisis 
 
Tape:  UN brings a solution to the Middle East crisis. Iraqi state 

television proudly broadcast Kofi … 
 
Interpreter:UN brings a solution to the Middle East crisis… 
 
Tape: Anna’s last act of diplomacy before leaving Baghdad. After 

signing the deal to end the stand-off… 
 
Interpreter:Iraqi state television proudly broadcast Kofi. Anna’s last 

act of diplomacy before leaving… 
 
Tape:  with Iraq, the UN Secretary General spent the afternoon as a 

guest of Deputy Prime Minister… 
 
Interpreter:Baghdad. After signing the deal to end the stand-off with 

Iraq, the UN Secretary General spent the … 
 
Tape: Tariq Aziz. Aziz gave Anna a personal tour of two of Saddam 

Hussein’s presidential palaces… 
 
Interpreter:afternoon as a guest of Deputy Prime Minister Tariq Aziz. 

Aziz gave Anna a personal tour of two… 
 
 
Tape:  The sight’s at the center of the crisis over UNSCOM weapons’ 

inspections. 
 
Interpreter:Saddam Hussein’s presidential palaces. The sight’s at the 

center of the crisis over UNSCOM weapons’ inspections. 
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Another way to practice shadowing is multi-tasking, that is, trainees are supposed to add 

another actions to improve memory capacity in interpreting while doing other work.  

For example, trainees are asked to do the shadowing exercise as in the previous 

practice, but try to write down a list of number at the same time in a definite sequence 

in order to attract much more concentration on memorization. 

5.2.3. Mnemonic to Memory: 

Mnemonic is a device, such as a formula or rhyme, used as an aid in remembering. 

Mnemonics are methods for remembering information that is otherwise quite difficult 

to recall. The basic principle of Mnemonics is to use as many of the best functions of 

the human brain as possible to encode information.  

In fact, information presented to be remembered is from one source-normally words 

on a page. While reading words on a page reflects one of the most important aspects of 

human evolution, it is only one of the many skills and resources available to the human 

mind. Mnemonics seek to use all of these resources. By encoding language and 

numbers in sophisticated, striking images which flow into other strong images, we can 

accurately and reliably encode both information and the structure of information to be 

easily recalled later (Manktelow, 2003).  

There are 5 Mnemonic Techniques and Specific Memory Tricks to improve STM: 

(1) Acronyms: Formed by using each letter from the group of words to form a new 

word, which is particularly useful when remembering words in specified order 

to save time to recall information after listening. For example, some common 

acronyms are HRM (Human Resource Management), IBM (International 

Business Management) or some specified acronyms followed the users’ own 

rules like D-ingC (Developing Countries), D-edC (Developed Countries).  

(2) Sentences/ Acrostics: Like acronyms, the first letters of each word are used to 

make a sentence in the easiest way to remember. For instance, when try to 

encode mathematical order of operations: Multiply and Divide before you add 

and Add and Subtract, some students use acrostics like MDAS (or may be read 

as My Dear Aunt Sally) 
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(3) Rhymes and songs: Rhythm, repetition, melody, and rhyme can all aid 

memory, that is, help short - term memory users to be familiar with what has 

been said before. A very simple example of a mnemonic is the '30 days hath 

September' rhyme. 

 

 

 

 

 

Example: Mnemonic to Memory 
'30 days hath September' 

Thirty days hath September, 
April, June, and November; 

February has twenty-eight alone, 
All the rest have thirty-one, 

Excepting leap year, that’s the time 
When February’s days are twenty-nine. 

(4) Method of Loci: In order to remember speeches with unrelated items, this 

technique is applied to combine the use of organization, visual memory, and 

association. After receiving information, STM users create a vivid visual 

memory of the “path” and objects along it, then visualize it when interpreting. 

(5) Chunking: This is a technique generally used when remembering numbers; based 

on the idea that short - term memory is limited in the number of things that can be 

contained. Applying this technique, users decrease the number of items they are 

holding in memory by increasing the size of each item. (See Example 2.2)  

5.2.4. Short - term memory exercises with inference: 

When asked, some of students admitted that concentration ability and external 

environment are of the reasons reducing their short - term memory capacity. 

Consequently, short - term memory training with inference is an important method to 

remove these barriers in interpreting process. 

More importantly, the method is provided in order to prevent information loss in the 

Short-Term Memory, since the environment and other information present in the 

storage may reduce the information encoded. Recording speeches with specially 

'inserted' noises as a background is a recommended classroom practice, since this is a 

very effective method to enable the students to concentrate and thus strengthen their 

STM duration. 
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5.3. Short-term Memory training for Forms of Source-language 
Utterance 

5.3.1. Newspaper/ News translation 

Steps recommended:  

 Take a newspaper article or record a brief news (or a paragraph of a journal/ a book) 

75-100 in length and scan it for a short (1-2 minutes); or listen to the tape for only 

one time. 

 Put the article face down or stop listening and repeat as fluently as possible in the 

article’s language 

 Translate the article aloud 

Exercise 11: (Newspaper Translation) 
H.K. deflation slows 

Hong Kong’s consumer prices fell 0.9 percent last month, the slowest 

pace in almost three years, as rising household spending and booming 

tourism enabled stores, hotels and restaurants to slash discounts. 

The decline from a year earlier followed a slide of 1.5 percent in 

April, the Government said, and was the smallest since July 2001. 

 Trainees should mention some major details when memorizing and translating: 
- Topic: HK deflation slows 
- Statistic: CPI: fell 0.9% (slowest in 3 years) 
- Reasons: Slash discount, due to increase in: 

+ Household spending 
+ Booming tourism 

- Impact: decline in early of the year -> a slide of 1.5% (smallest since 7/2001) 
 

 

5.3.2. Speech translation 

Steps recommended:  

 Ask a friend or family member to read fairly slowly a passage about 300-400 words 

 Use short - term memory and make notes at the same time. 

 Reproduce the passage in the target language 
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Exercise 12: (Speech Translation) 
Now you may well ask: How did this terrible mistake ever happen? And the 
reason is quite simply that the farmers were desperate to find a way of 
ridding their fields of the cane beetle and so they accepted the reports 
that had been written without ever doing their own research. 

And the added irony is that in 1947, just twelve years later, an effective 
pesticide was developed which kills the beetle, thereby ensuring the 
survival of the sugar cane industry to this day. Meanwhile much of tropical 
north east Australia is infested with the cane toad which serves no purpose 
whatsoever and experts claim that the toad is spreading south in plague 
proportions. 

Now as agricultural scientists, we have to ask ourselves: what lessons are 
to be learned from this tale? And I can think of three main points. 

Firstly, one should never rely on claims which are not backed up by 
evidence, i.e. in this case, evidence that the cane toad actually eats the 
grub of the cane beetle and thereby kills the pest. 

Secondly, we should look very carefully at possible effects of introducing 
any living species into a new environment, and lastly, one should not allow 
one's decision making to be influenced by a sense of desperation which may 
cloud the issue. In other words, one should always seek objective advice. 

(Source: Cambridge Course of IELTS Practice) 

In addition to note-taking, short - term memory should be properly applied in the speech 
because of the length and the complexity of the passage: 

Organization of target-language interpretation: 

- The factual state/ Phenomenon: Harm of some imported species: cane beetle, toad 

- The reason of such species’ wide-spread distribution: farmers’ awareness 

- The lessons obtained: 

+ Evidence-based evaluation 

+ All-sided consideration of possible effects when introducing new species into a new environment. 

(See Appendix 4 to clarify the STM-enhancing exercises in consecutive interpreting) 

5.4. Conclusion 
In conclusion, the paper has evaluated the use of short - term memory in interpreting, 

with focus on application of short - term memory as an interpreting skill as well as 

discussed the most practical suggestions to help students in English Department fully 

exploiting the use of short - term memory for interpreting study purposes.  
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It is understandable that short - term memory is a helpful tool to assist students in the 

process of accumulating interpreting skills. Obviously, the nature of short - term memory 

itself makes it an outstanding tool for further emphasis on managing information. 

In educational perspective, short - term memory is proved to be the pivotal factor, 

determining learning results and the success of learners. Therefore, it is definitely 

necessary for students to take up training short - term memory, and the students of 

English Department are no exception. 

The thesis aimed at analyzing the importance of short - term memory, the benefits 

provided by exploiting this kind of memory for the future interpreters. More 

importantly, basing on the status quo of using short - term memory for interpretation 

learning purposes, the paper offered the English students some constructive 

suggestions of making the full use of short - term memory in the process of obtaining 

interpreting skills. Nonetheless, it should be stressed that the Internet can best be used 

as a complement rather than a replacement to other interpreting skills and techniques. 

Thethesis; however, is subjected to some limitations. Due to the time limit and the 

humble experience of the writer, the study was merely carried out within the campus 

of Hanoi University of Foreign Studies, and it may limit the extent to which the study 

can be generalized to other populations. 

 

 

 

 

    -44- 



REFERENCES 

Atkinson, R.L. & Stiffrin, R.M. (1968). Human memory: A proposed system and its control 
processes, in K.W. Spence and J.T. Spence (eds.), The psychology of learning and 
motivation. Vol.2. London: Academic Press. 

 
Atkinson, R.L. (1993). Introduction to psychology(11th ed. (s:l): Ted Bucholz.  
 
Baddeley, A.D. (1990). Human memory: theory and practice. Hove: Erlbaum Associates. 
 
Baddeley, A.D. (1966). "The Influence of Acoustic and Semantic Similarity on Long-term Memory 

for word sequences", in Quarterly Journal of Experimental Psychology, 18, 302-309.  
 
Baddeley, A.D., Thompson, N. &Buchanan, M. (1975). "Word Length and the Structure of 

Memory", in Journal of Verbal Learning and Verbal Behavior, I , 575-589. 
 
Butterworth, B., Campell, R. & Howard, D. (1986). “The Uses of Short - term Memory”, in 

Quarterly Journal of Experimental Psychology, 38A,705-737.   
 
Carroll, R.T. What Do You Know about Your Memory?. Retrieved March 26, 2006 , from 

http://www.aucegypt.edu/academic/interpretings/Memory.html 
 
Conrad, R. (1964). "Acoustic Coriftisions in Immediate Memory" in British Journal of 

Psychology, 55, 75-84. 
 
Crowder, R.G. (1982). "The Demise of Short-term Memory" in Acta Psychologica, 50, 291-323. 
 
Dang, T. & Bui, B. (1999). Interpreting and Translation Course book. Hanoi: Education Publisher. 
 
Dollerup, G. & Lindegaard, A. (1992). Teaching Translation and Interpreting 2: Insights, 

Aims, Visions. Amsterdam & Philadelphia: John Benjamins. 
 
Gile, D. (1995). Basic Concepts and Models for Interpreter and Translator Training. 

Amsterdam & Philadelphia: John Benjamins.  
 
Gile, D. (1992). Basic Theoretical Components in Interpreter and Translator Training. In 

Dollerup, C and Loddegaard, A.(eds), 185-194. 
 
Goodhead, J. Difference Between STM and LTM. Retrieved 2006, from   

http://www2.ntu.ac.uk/bscpsych/memory/goofhead.htm 
 
Keppelk, G. & Underwood, B. (1962). "Proactive Inhibition in Short-term Retention of Single 
Items", in Journal of Verbal Learning and Verbal Behaviour, 1, 153-161. 
 
Kurz, I. (1992). "Shadowing' Exercises In Interpreter Training". In Dollerup, C. and 

Loddegaard, A.(eds), 245-250. 
 
Lambert, S. & Moser-Mercer, B. (1994). Bridging the Gap: Empirical Research on 

Simultaneous Interpreting. Amsterdam & Philadelphia: John Benjamins. 
 

    -45- 



Lonergan, J. (1999). Interpreting for Tomorrow. In-house materials of University of Westminster. 
 
Mahmoodzadeh, K. (1992). Consecutive Interpreting: Its Principles and Techniques. In 

Dollerup, C. and Loddegaard, A.(eds), 231-236. 
 
Manktelow, J. Introduction to Memory Techniques. Retrieved 2006, from 

http://www.demon.co.uk/mindtool/memintro.html 
 
Mayer, R.E. (2003). Learning and Instruction. Upper Saddle River, NJ: Merrill Prentice Hall. 
 
Miller, G. (1956). "The Magic Number Seven, Plus or Minus Two: Some Limits of our 

Capacity for Processing Information" in Psychological Review, 63, 81-97. 
 
Monsell, S. (1979). "Recency, Immediate Recognition Memory, and Reaction Time", in 

Cognitive Psychology, 10, 465-501. 
 
Peterson, R.L. & Peterson, M.J. (1959). "Short term retention of individual items", in Journal 

of Experimental Psychology, 58, 193 - 198. 
 
Phelan, M. (2001). The Interpreter's Resource. Clevedon, Buffalo, Toronto, Sydney: 

Multilingual Matters Ltd. 
 
Posner, M.I. & Keele, S.W. (1967). "Decay of Visual Information From a Single Letter" in 

Science, 158, 137-139. 
 
Setton, R. (1999). Simultaneous Interpretation: A Cognitive-Pragmatic Analysis. Amsterdam 

& Philadelphia: John Benjamins. 
 
Smith, F. (1985). Reading Without Nonsense. NY’s Teacher’s College Press, NY, NY. 
 
Sternberg, S. (1966). "Highspeed Scanning in Human Memory", in Science, 153, 652-654.  
 
Shuttleworth, M. & Cowie., M. Dictionary of Translation Studies. Manchester: St Jerome 
 
Zhong, W. (2001). "Simultaneous Interpreting: Principles and Training".  In China 

Translators' Journal, 22, 39-43. 
 
Zhong, W. (2001). "Interpreting Training: Models and Contents and Methodology". In China 

Translators' Journal, 19. 
 
Waugh, N. & Norman, D. (1965). "Primary Memory", in Psychological Review, 72, 89-104. 
 
 
 
 
 

    -46- 



APPENDIX 1 

 
Tran Thuy Duong’s Survey on “The status quo of using Short-termmemory in Interpreting among 
English students of H.U.F.S” 

 

 

 

QUESTIONNAIRE 
Thank you for taking the time to answer this questionnaire. All details will be 
kept strictly confidential.  
 
 

1. What is the average time duration of source-language information? 

a. Less than 5 minutes  b. 5-15 minutes   c. 15-30 minutes 

d. 30 min-1 hour  e. more than 1 hour 

2. What is the average length of information that you can remember? 

a. A clause/ a phrase   b. A sentence   c. 2-3 sentences 

d. A paragraph (of 5-7 sentences) e. A text 

3. How many times of listening do you need to remember a piece of information? 

a. Once    b. Twice   

c. Three times    c. As many as possible 

4. How long do you need to rearrange information before interpreting? 

a. 0s     b. 1-3 s     

c. 4-5 s     c. More than 5s 

5. How long do you forget information after interpreting? 

a. Immediately    b. 1-5 s     c. 6-10s 

d. 10-30 s    e. More than 30s 

6. How exact is your interpreting work? (self-evaluation) 

a. 30%     b. 50%     c. 70% 

d. 90%     e. 100% 

7. What types of information do you feel difficult to remember?  

a. Private name   b. Number    c. List  

d. Signal/ Abbreviation  e. Terminology 

8. What are the reasons of your difficulties in STM?) 

a. Brain structure  b. Concentration ability c. External environment 
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d. Psychological factors e. Topic/content of source-language information 

9. Methods adopted to practice STM in interpreting? 

a. Object Listing   b. Story summarization 

c. Peer Interpreting Practice  c. Tape Interpreting 

10. What are the aids for STM when interpreting?  

a. Glossary (on topics)   b. Outline (delivered before start)  

c. Pre-discussion (with the speaker)  d. Note 

11. How often do you practice to improve STM? 

Tick √ in the cell numbered 1 - 5 as the degree of frequency increases  

1 (never) 2 3 4 5 (usually) 
     

12. How effective are your STM training measures? 

Tick √ in the cell numbered 1 - 5 as the degree of effectiveness increases  

1 (ineffective) 2 3 4 5 (extremely effective) 
     

13. Do your English teachers give you any suggestions for studying through the Internet? 

a. Usually        b. Sometimes 

c. Rarely        d. Never 
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APPENDIX 2 

Recommended websites to test short - term memory 

2.1. Interactive experiments for short - term memory use in the classroom exhibiting 

(1) Capacity, chunking and encoding in short - term memory 

http://ferl.becta.org.uk/display.cfm?resID=3640 

(2) Teaching methods to improve primary short - term memory 

http://www.succeedtoread.com/memory.html 

2.2. Short - term memory tests 

(1) Picture test 

http://falcuty.washington.edu/chudler/puzmatch.html 

(2) Recall test 

http://falcuty.washington.edu/chudler/stm0.html 

(3) Games, tricks, and techniques 

http://falcuty.washington.edu/chudler/chmemory.html 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    -49- 



APPENDIX 3 

Short - term memory checklists: Test of sentence recall and comprehension 

3.1. Sentence-picture Verification 

This task is designed to help trainees decide whether a sentence is a correct description of a 

given picture. All the sentences involve two clauses:  

(1) NP is PP:     e.g. The horse is above the circle. 

(2) NP precedes/ follows PP:  e.g. The bus is preceded by the train. 

Or combines as a complex sentence:  e.g. The dog which the circle is above follows the bus. 

No. Question YES NO 

1 
Is there any lexical mismatch? 
(one of items in the sentence was replaced by a different object from 
the same semantic category) 

  

2 
Is there any verb mismatch? 
(the sense of the precede/ follow verb was reserved) 

  

3 
Is there any preposition mismatch? 
(the sense of locational preposition was reserved) 

  

 

3.2. Syntactic judgements of long sentences 

The task is specified on the evaluation of long-distance syntactic dependencies which aims to 

detect specific difficulties in sentence parsing in particular and short - term memory in 

general. 

No. Question YES NO 

1 
Is there any function word deleted? 
e.g. Can Petronas Towers be described as one of *(the) highest 
building in the world? 

  

2 
Is there any function word transposed? 
e.g. Many people wondered what *is his name (his name is). 

  

3 
Is there any wrong function words? 
e.g. After two months, the Government has found a best place *of 
(for) building the new parliament.   
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4 
Is there any inflected suffix deleted? 
e.g. Yesterday, I was hit by a car while * walked (walking) on Old Street. 

  

5 
Is there any wrong inflexional suffix? 
e.g. The prisoner was involved in a murder but has not yet 
*admitting (admitted) responsibility for his action 

  

6 
Is there any wrong tag? 
e.g. Students should never forget their deadlines, *shouldn’t 
(should) they? 

  

7 
Is there any wrong reflexive?  
e.g. Although I have never tried playing football, I think I * 
ourselves (myself) can do this job. 

  

8 
Is there any wrong voice of centre embedded clause? 
e.g. The lion, who *was eaten by (ate) some raw food, terrified the child. 

  

 

3.3. Sentence repetition 

The task concentrates on training the ability of repeating complex sentences as accurate as 

possible in terms of semantics and syntax. The sentences are provided in single or in group of 

five or five, in which a list of objects or number may be included. 

No. Question YES NO 

1 Is there any word omission? 
  

2 Is there any word substitution? 
  

3 Is there any word addition ? 
  

4 Is there any order error?  
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APPENDIX 4 

Memorization Techniques for Consecutive Interpreting 

1. Your short-term memory capacity is normally limited to between five and nine bits of 

information (units of memory), and your ability to recall depends on how well you can 

organize what you have heard by finding patterns. Have someone read a series of 

seven unrelated numbers to you. As soon as you are able to repeat the series 

accurately, try to repeat it backwards. To do this, you must be able to retain the series 

in your short-term memory.  

2. Increase your analytical skills by reading a newspaper or magazine. After finishing 

each story, try to summarize what you read in a single sentence. Do this in all your 

working languages.  

3. Try exercise 2 after listening to a news report or a radio or television talk show. 

Summarize the main idea in a single sentence.  

4. For the exercises below, have someone read a newspaper or magazine article into a 

recorder, or record talk or interview programs from the radio or television. Limit 

yourself to non-technical material. Do not record the news, because the newscaster 

reads from a prepared script. Record increasingly longer texts as your skills improve. 

You will only repeat the information you hear in the same language and will not 

interpret it.  

a. Listen to the passage without taking notes and try to repeat as much as possible.  

b. Listen to the passage and write down key words to help you remember the 

content. Then repeat as much information as possible. Compare the results you 

achieved with and without notes. Which worked best for you?  

c. As you listen to the passage, try to condense it into a few meaningful units. 

Organize the information into groups. For example, if a person were to list the 

schools she had attended and the subjects she studied, you could group the 

schools by location and the subjects studied by topic. Numbers can be grouped 

the way people recite phone or social security numbers, in groups of two, 

three, or four numbers, rather than as a string of unrelated numbers. Please 

note that when interpreting testimony you should maintain the speaker's word 

sequence as spoken, except to accommodate the syntax of the target language.  
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APPENDIX 5 

Implications of short - term memory in interpreting coping tactics 

5.1. Segment reconstruction 

Example 1: In an economic conference, the native speaker named six types of Vietnamese economic sectors. Because 
of time limit and some technical terms, the interpreter might use short - term memory to remember the number (6) and 
the subject (economic sector), then he/ she could recall in mind, based on the common knowledge. 

5.2. Note taking 

Example 2: The speaker: “Today I will talk about Vietnamese economic restructure, with the changes in 
agriculture, industry and tourism”. 

→ Note: VN eco structure  

5.3. Segmentation 

Example 3: In a source-language sentence expressing a causal relationship such as:  

Because of the complex character of equation (2) as shown above, compounded by the difficulty of finding a 
unique solution to equations (3) and (4) which correspond to a steady state system ... 

the interpreter can say in the target-language something like:  

Equation (2) as shown above is complex. Equations (3) and (4) describe a steady system. It is difficult to find a 
unique solution to them. 

5.4. Elements’ order change in an enumeration 

Example 4: The source speech is:  
“…. When joining WTO, Vietnam has to approve a lot of new laws such as intellectual property law, enterprise 
law, investment law and competition law….” 
Which may be encoded in memory and interpreted in the adverse order like  

- competition law 
- investment law 
- enterprise law 
- intellectual property law 

5.5. Omission 

Example 5: In an environment lecture, the native speaker said to Vietnamese students: 

“Vietnam, a Southeast Asian country, possesses many precious materials like gold, silver… Beside gold and 
silver, there are copper, titan and nickel.” 

So the interpreter can omit: 

- a Southeast Asian country (common knowledge of Vietnamese people) 

- Beside gold and silver (repeated at the 2nd time) 
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